
              Proceedings of the 2nd International Conference, The Federal Polytechnic, Ilaro, 10th – 11th Nov., 2020 

 

 
2279  Doyinsola Ibikunle, Esq 

 

SEEING EYE TO EYE: LESSONS FROM TEACHING LAW MODULES IN A POLYTECHNIC DURING 

A PANDEMIC 

Doyinsola Ibikunle, Esq 

General Studies Department 

Federal Polytechnic, Ilaro 

 

Abstract 

The transition from face-to-face classroom interactions to the adoption of e-learning platforms during the Covid-19 

pandemic to teach law modules to students doing their national diploma in The Federal Polytechnic, Ilaro, the 

leading polytechnic in Nigeria, revealed some lessons. From the empirical data gathered from the back end of the e-

learning technologies and the web 2.0. Technologies for easier facilitation during the virtual semester, some lessons 

were learnt which would be useful for virtual, physical, and blended learning. When uploaded notes are designed 

with intentional repetition of core content, the feedback is more positive. There was a positive correlation between 

repetitively designed core content (RDCC) and rate of engagement. This was also true for student centric web 2.0. 

Technologies. The converse was also true; Instructor-centric technologies had low to negative correlation with rate 

of engagement. In summary, the adoption of learning technologies is culturally linked to familiarity with the 

message, the user interface of the medium and the ease of the mode of delivery. 
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Introduction 

On March 20, 2020, the permanent secretary of the ministry of education in Nigeria announced that all tertiary 

institutions in Nigeria be closed due to the first reported confirmed case of the Coronavirus disease (Covid 19) 

patient some weeks earlier. 

Coronavirus disease (COVID-19) is a highly infectious respiratory disease, and its main clinical symptoms include 

fever, dry cough, fatigue, myalgia, and dyspnea (World Health Organization, 2020). Due to its highly infectious 

character, the suspension of classes was welcome (Head of Service Circular). Educational institutions soon tried to 

implement policies to mitigate the disruption of the academic calendar by implementing policies which would allow 

for instructions to continue without physical congregation on campus and in classes. E learning platforms were 

quickly added to institutional websites and different online learning platform licenses were bought (FPI Internal 

Memo).  

Nigeria’s tertiary education system comprise a university and non-university sector after the first nine years of basic 

education and three years of senior secondary education. The National Universities Commission (NUC) is 

responsible for the supervision of the country’s universities while the National Board of Technical Education 

(NBTE) oversees technical and vocational education in Nigeria.  Among the 107 polytechnics that the NBTE 

recognizes, the Federal Polytechnic, Ilaro, in Ogun is recognized as second in rank (NBTE, 2018). It also ranks third 

in its web presence in the webometric ranking of tertiary institutions in Nigeria (Webometrics, 2020).  

Polytechnics are tasked with the training of technical and mid-level employment. They are not accredited to offer 

stand-alone law degrees but teach law as a component part of the technical degrees as part of the General Studies 

program. 

According to the Polytechnic’s website, The Department of General Studies in the Federal Polytechnic, Ilaro which 

is domiciled in the school of management studies, ‘…provides courses of instruction of the general education 

component in the curriculum of all accredited academic programs run by the institution’. The courses provided by 

the Department are intended to: Promote a broad-based education designed to sharpen students’ communication 

skills, their realization of the need for the cross-fertilization of ideas and the inter-relatedness of the various 

disciplines as well as bridging the gap between what would have been otherwise two separate cultures, i.e. the 

literary and the scientific; inculcate the idea of national loyalty and understanding based on an awareness of the 

nation’s root and cultural antecedents, thus enabling students to come to grips with our societal morals, national 
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aspirations, values and problems. Equip students with support skills and knowledge to assist them in their 

professional disciplines. The courses taught are in languages, philosophy, economics, and law.  

The general studies program is thus tasked with the responsibility of complementing the technical training with a 

vocational and much needed skill of literacy and its digital components which would be useful beyond their narrow 

technical degrees. 

Problematique: Teaching General Studies Program in the Polytechnic. 

Technical education for mid-level employment by itself is no longer adequate as the rate of unemployment rises and 

opportunities for employment for people with technical degrees have shrunk, general courses which provide general 

skills of literacy and general aptitude become even more important. Since the end of the World War II II WW in 

Europe and the 1970s in Nigeria, it has become more imperative that the utility of technical education now rests on 

its general and literary education value (Lowe & Worboys, 1975). 

The general courses are integral parts of the specifications of the National Board for Technical Education (NBTE) 

for the award of the National Diploma (ND) and the Higher National Diploma (HND). According to the National 

Board for Technical Education: Standards for the Accreditation of Diploma Programs in Polytechnics and Similar 

Post-Secondary Technical Institutions (1993), the General courses account for 10-15% of the contact hours allocated 

to the programs, distributed by courses in the art, humanities, social and behavioral sciences, mathematics, basic 

sciences and physical and health education (Iloeje, 2016).  

Since the compulsory inclusion of the general studies program under the administration of General Obasanjo in 

1976, The National Board of Technical Education (NBTE) has reiterated its commitment to the importance of the 

programs. Chief among the board’s emphasis for the inclusion of the general studies program into the curriculum is 

to enable students have adequate oral and written communication skills so that they can continually improve 

themselves and contribute meaningfully to their country as effective citizens of the world (Nweke & Nwoye, 2016). 

Another importance of the program is to enable students relate his technical skills to the society and the economy. In 

Standards for Accreditation of Diploma Programs in Polytechnics and Similar Technical Institutions (1993), The 

NBTE document states that all students enrolled in the ND and HND program, irrespective of discipline, are 

expected to take all modules in Use of English, Communication in English, Physical and Health Education, 

Contemporary Social Problems and Outline History of Nigeria (Citizenship). Other courses are taken as elective 

courses depending on the professional program and the resources available to the institution to mount them (Iloeje, 

2016). 

Although the general studies program are critical part of the technical education offered by polytechnics in Nigeria, 

due to their compulsory requirement for graduation; students have to pass all required general studies courses to 

obtain their national diplomas and higher national diplomas, their humanistic and social science bent in a technically 

focused educational institution offers peculiar challenges. 

While the rationale for the inclusion of the General Studies program are explicitly stated in the NBTE documents, 

some skills and competencies are implied. Such is the adoption of digital literacy which is implied in the need to 

make students understand themselves and their environment and be equipped with competent skills to be useful 

contributors to their community and country. The transition to virtual learning to mitigate the disruption of the 

academic calendar made this implied purpose for the general studies department apparent. 

Twenty-first century competencies emphasize learning that requires students to have skills, knowledge, 

understanding of concepts, and abilities in the fields of technology, media, and information (Baiduri, 2019; Huda et 

al. 2017). Digital literacy is paramount and essential for an effective technical education. 

Justification of the Study 

The Deputy Registrar (Public Relations) announced the adoption of a learning management system (LMS) to 

facilitate virtual learning in obedience to the office of the Head of Service of the Federation and  Ministry of 

Education’s instruction that all teaching and non-teaching staff below Grade Level 12 stay at home. The adoption of 

the LMS platform on the Google classroom web application hosted on the institution’s portal was announced on 

March 25, 2020. Students and staff were encouraged to sign up for the portal and user manual was sent to the 

members of staff to guide the use of the learning management application. 
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The LMS platform found at classroom.google.com and is accessible through the polytechnic identifiers at 

username@federalpolyilaro.com allows for the posting of lecture notes and takes automatic attendance of those who 

access the class. Links to virtual meeting classes and video links are also included in the application. 

The gradual decline of attendance and engagement with the course notes and content from the first week of the 

virtual lectures to zero attendance at the fourth week suggested that the learning platform was designed first with the 

lecturers in mind. They were provided user manuals, were expected and required to have enough digital literacy to 

be able to navigate the learning management system and were expected to be able to provide for themselves internet 

access to carry out these functions. 

As the weeks progressed and the indefinite nature of the suspension of academic activities soon became apparent, it 

was obvious that the lack of access to the internet, to electricity and the design of the learning management system 

was hampering delivery, Web 2.0 technologies were used to complement the official learning management systems. 

They had major advantages: students were already familiar with the usage of the phone and web applications but 

over 98 percent of the students reported preference for the mobile application. The use of chat and group features in 

the mobile application of Facebook and WhatsApp also created a virtual community of sort which was important for 

class engagement.   The intentionality of the design of the learning management system to take into consideration 

the peculiarities of the need of the students is in line with Magaryan, Bianco & Littlejohn’s (2015) importance of 

curriculum design in Massive Open Online Courses (MOOCs). 

The challenges of the five weeks of virtual lectures on the learning management system were noted and were 

addressed in the three weeks of complementary classes with the use of student-centric mobile applications and the 

intentional use of teaching strategies which made for the use of students initiatives and directed learning whenever 

they were comfortable. Like the official learning management system, a week was given for students to access 

content, engage by asking for clarification and participate in class and individual exercises. 

Methodology 

In a quasi-experimental study involving GNS114 Business Law and Sales of Good for Marketing students, the 

average attendance of 70 students is as shown in Table 1. After observing the low attendance and engagement rate 

which declined from 66 percent in the first week to less than 30 percent in the second week,  survey was carried out 

among the students and the findings revealed that, among the challenges that the students faced was the lack of 

internet access, electricity and the poor reading culture among the students which was evident in the quality of 

engagement with the medium and the course content. 

Students were asked to suggest other medium that was easier to access, top among the list was the free Facebook 

data which was free and was already installed on most of the students’ phones. WhatsApp was also suggested. These 

applications students were already familiar with and was used to compliment teaching. More than half of the 

students 64 per cent participated in the use of the complementary mediums.  

WhatsApp voice notes were encouraged in class discussions and instead of PDF formats in the LMS learning 

platform, text format was used to paste the course content in the Facebook and WhatsApp applications. This 

increased the rate of engagement and improved the learning experience. 

Results and Findings 

Table 1.  

Summary of Attendance List of 70 GNS114 students in 5 weeks virtual of lectures 

Week Present Absent 

First 45 25 

Second 23 47 

Third 18 52 

Fourth 0 70 

Fifth 1 69 

                                       Total 87 263 
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Figure 1. 

Attendance of 5 weeks of virtual GNS114 class 

 

In Figure 1. The attendance of the students is shown on the x axis while the weeks are shown on the y-axis. In the 

first week of lectures, 45 students color coded in blue were present while 25 students coded in red were absent. The 

attendance gradually declined until the fourth week when there was no attendance at all. The survey was 

administered in the second week after the first reduction in attendance. 20 students participated in the survey and 

were used as a representative sample to discover the challenges the students faced in accessing the polytechnic web 

portal where the learning management system was hosted. Top on the list of the respondents was lack of internet 

access and electricity. Students also listed the lack of computers as a major challenge. It was obvious then that some 

of the students did not know that they did not need computers to be able to access the content on the portal. 

When asked to suggest alternatives, students suggested Facebook which provided free data (25 megabytes) daily on 

most telecommunications company in Nigeria. All the respondents were on either of the top three, MTN, Airtel and 

Glo. They also had WhatsApp installed on their phones. All the network providers had special data bundles that 

catered solely to WhatsApp and that was more affordable than other social bundles. Students were thus able to 

access the course content without looking for additional technological resources and technical support. 

The course content was also re-written with different signposts. At the beginning of the notes, an overview of the 

course content is done, in the middle of the class note a summary of the content covered is done and at the end of the 

class notes a summary of the whole content is done. Students were thus able to have four chances to encounter the 

gist of the content. Questions were also used to direct the students to the key points of the course content and used in 

the discussion platforms on Facebook and WhatsApp. 

The cooperation of the class representative was essential as their Facebook profile was used to moderate the class 

discussion with questions posted on a special WhatsApp group created solely for the purpose. Students were given 

terms and conditions of engagement in the class group and were told that every infraction was going to be penalized. 

Only five cases of infractions were reported, and the perpetrators had plausible excuses. Top among them were 

messages sent into the group in error.   

At the end of the three weeks of complementary student-centric virtual teaching using technologies that the students 

were already familiar with, students were familiar with the signposted key points of the content.  This had the effect 
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of students concentrating only on the signposted key points of the course content and ignoring other aspects of the 

content. 

Students also found the official learning management system to exhaust their data, especially when they had to 

download PDF materials. Although there are web facilities to shrink the size of learning materials on the sites, this 

facility was not integrated into the official learning management system. Thus, the material uploaded on the official 

LMS platform was complemented with the copy of the text of the material in text format. Arrows and bold fonts 

were used to signpost key points of the course content in the WhatsApp mobile application group. In line with 

Bolaji’s (2017) recommendation to define goals, invest in internet access, offer web tools and manage change to be 

able to use Google products effectively, the management of change was taken more seriously as investment in 

internet access and the offering of web tools separate from what the students already had could not be done. Thus, 

web tools and internet access that were already easily accessible to the students were used. 

From the empirical data gathered from the backend of the e-learning technologies and the web 2.0. technologies for 

easier facilitation during the virtual semester, some lessons were learnt which would be useful for virtual, physical, 

and blended learning. 

When uploaded notes are designed with intentional repetition of core content, the feedback is more positive. There 

was a positive correlation between repetitively designed core content (RDCC) and rate of engagement. This was also 

true for student centric web 2.0. technologies. The converse was also true; Instructor-centric technologies had low to 

negative correlation with rate of engagement. 

In summary, the adoption of learning technologies is culturally linked to familiarity with the message, the user 

interface of the medium and the ease of the mode of delivery. 
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